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ABSTRACT
Inclusion of students with disabilities in the general classroom has many benefits for all
students in the classroom, not just students with disabilities. Including students teaches all
students kindness, compassion, and patience. For special education students, inclusion increases
confidence, social skills, helps to create a sense of belonging, and makes learning more
enjoyable. The purpose of this study was to see if students with disabilities make more progress
being included in the general classroom with their peers or pulled into the resource room and
placed on an alternate curriculum. Data was collected using progress monitoring scores and IEP
goals. Results showed that students included in the general classroom made more progress than
students who were placed on an alternate curriculum in the resource room. Students placed in the
general classroom for reading instruction improved by 3.92 more points than students placed on
an alternate reading curriculum. Students placed in the general classroom for math instruction
improved by 9.317 more points than students placed on an alternate math curriculum. When
looking at IEP goal progress, students on alternate curriculums showed progress on 90% of their
goals. The students that were included in the general classroom showed progress on 100% of
their goals.

xii

INTRODUCTION
Purpose of the Study
This study was completed to gain a better understanding of inclusive classrooms. The
purpose was to see whether students with disabilities progressed more from being included in the
general classroom with their peers or pulled out to the resource room and placed on an alternate
curriculum.
Potential Significance of the Study
If students with disabilities make more gains when they are included in the general
classroom, general education teachers will be more likely to include them in the classroom. If
there are benefits found for all students because of inclusion, this will become a more common
practice in our schools.
If general education teachers are expected to teach students with disabilities in the
general classrooms, pre-service teacher education programs will be forced to adapt. Teaching
programs will need to prepare their future teachers to enter diverse and inclusive classrooms.
Research Questions
1. Does inclusion have an impact on the progress students with disabilities make on their IEP
goals?
2. Do students with disabilities make more progress when they are included in the general
classroom or when they are pulled out and placed on an alternate curriculum?
Definitions of Terms
Acadience- A progress monitoring tool used to gauge foundational math skills and
provide targeted instruction to students (Acadience, 2022).
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Accommodation- A support or service provided to help a student with a disability full
access the general education curriculum (Fivestar, 2001).
Alternate Curriculum- A separate curriculum created for students with moderate to
severe disabilities who are unable to access the general curriculum without significant
modifications.
Americans with Disabilities Act (ADA)- Mandated law that required individuals to be
given reasonable accommodations in the workplace so that they are not discriminated against.
Dibels- A set of procedures and measures for assessing the acquisition of literacy skills
(University of Oregon, 2022)
Free and Appropriate Public Education (FAPE)- States that students with disabilities
have a right to free and appropriate education.
IEP Goals- Statements that explain the knowledge, skills, or behaviors that a student is
expected to achieve in the next year. The goal should be measureable and consistent with the
student’s strengths and needs as identified in the present levels of performance (Frontline, 2022).
Inclusion- The education and serving of students with disabilities in the general
education classroom.
Individuals with Disabilities Education Act (IDEA)- All students, with or without
disabilities, are entitled to a free and appropriate public education.
Individualized Education Program (IEP)- A document written by the case manager
when a student is eligible for special education services. The document includes goals,
objectives, and services for the student.
Learning Disabilities- A term used to describe a group of learning problems.
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Least Restrictive Environment (LRE)- Requires that students with disabilities will be
educated in the setting least removed from their general education classroom.
Mainstreaming- Including students with disabilities in the general classroom for part of
the day because they did not want to see students with disabilities placed in special education
classrooms for the entire day (Mastropieri, 2010).
Modification- Changes to course content, work that is required, instructional level, and
may also change the learning goal (Fivestar, 2001).
Present Levels of Performance- Provides baseline data on where a student is currently
performing (Frontline, 2022).
Progress Monitoring- A form of assessment where student learning is evaluated to
provide feedback about student performance (Iris Center Peabody, 2022).
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ARTIFACT I
Background
The history of public schools in America has widely held beliefs that students with
disabilities and special needs were not able to participate in the general classroom setting. The
public education system has recently felt more pressure to start teaching all students and holding
them all to the same standard (Allington, 1994). Due to the changing ideals, changes needed to
be made in the classroom. The restructured education system in America was going to:
Focus more on supporting learning and less on sorting out those children who are
hard to teach from those that are easy to teach. In response to the calls for
universally high standards we see schools attempting to eliminate track of
students by their perceived interest in, or capacity for, academic learning. We see
more emphasis on heterogeneous groupings of students. We see the initiatives for
inclusive education- for serving more children in the regular education classroom.
We see efforts to develop assessment procedures that better reflect higher order
learning. We see efforts to decentralize educational bureaucracies through various
schemes revolving around the concept of site-based management. (Allington,
1994, pg. 105)
Inclusive education is becoming more common in classrooms today. As more students
become included in the general classroom, there is a need for specialized support. Once the need
for specialized classroom support increases, so does the need for general and special education
teachers who are able to teach students with and without disabilities in the inclusive environment
(Wade, 2000).
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There is a great push for inclusion in K-12 classrooms because of the benefits for all
students involved, including an increase in social skills, instruction time, group collaboration,
attendance, behaviors, and fosters a sense of belonging within all students. For general education
students, inclusion offers them a chance to learn about disabilities. Inclusion teaches students
how to be patient, compassionate, and kind to others. To make inclusion possible, special
education teachers and classroom teachers need to work together. They need to have good
communication skills and be willing to try new strategies. Working together helps special
education teachers and general classroom teachers find the most effective strategies to help
students be successful in the regular classroom (Baker, 1994).
Statement of the Problem
There is no question that inclusion has been a controversial topic. Artiles (2016, pg. 3)
writes, “Inclusive education has provoked contradictory responses from professionals,
researchers, and politicians.” In the past, special education students were pulled from the
classroom to be taught in a separate classroom. These students were pulled from their regular
classroom in an attempt to catch them up to their classmates. Teachers quickly found out that
students taught in segregated classrooms only fell farther behind (National, 2020).
Special education has changed for the better over the past decades by creating more
inclusive environments in the general classrooms. In the past, special education students were
pulled from the classroom to be taught in a separate classroom on alternate curriculums. These
students were pulled from their regular classroom in an attempt to catch them up to their
classmates. The National Catholic Board (2020) states that, “Teachers quickly found out that
students taught in segregated classrooms only fell farther behind.” The fight now is to transition
students back into the classroom.
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Inclusion is a great way to make all students feel included and teach social skills. On top
of that, it teaches all students to be respectful, caring, and empathetic of others. Klinger and
Vaughn (1999) discovered that all students understood that everyone learns differently, so they
need teachers who are willing to be flexible and try different things. Most students appreciated
when teachers would slow down instruction when it was necessary.
If inclusion were to become the norm, teachers would start expecting and preparing for
diversity in their classroom each year. It would encourage teachers to try new strategies and
implement different methods of instruction for their classroom. This would help teachers adapt to
different learning styles and differentiate instruction for all students. It would also help teachers
to hold all students accountable and to a higher standard (Ferri, 2015).
Despite the proven benefits of inclusive classrooms, not all teachers are on board with
including students in their classrooms. Common reasons for not wanting to include students
include slowing down the rest of the class, distracting behaviors, and worrying that the work will
be too difficult for students with learning disabilities. Inclusive classrooms also require more
time and work from teachers. Many teachers feel they need more support or training in order to
be successful at including students with disabilities in their classrooms (Evins, 2015).
Purpose of the Study
This study was completed to gain a better understanding of inclusion. The purpose was to
see whether students with disabilities progressed more from being included in the general
classroom with their peers or pulled out to the resource room and placed on an alternate
curriculum.
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Research Questions
1. Does inclusion have an impact on the progress students with disabilities make on their IEP
goals?
2. Do students with disabilities make more progress when they are included in the general
classroom or when they are pulled out and placed on an alternate curriculum?
Inclusion
The term inclusion means to include all. According to Roach (1995, pg. 295) the term
inclusion means, “The practice of serving students with a full range of abilities and disabilities in
the general education classroom -- with appropriate in-class support”. This statement means that
students with disabilities will also be included in the regular classroom, with support from the
special education teacher. Hehir (2016, pg. 3) defines inclusion as “a process of systemic reform
embodying changes and modifications in content, teaching methods, approaches, structures and
strategies in education to overcome barriers with a vision serving to provide all students of the
relevant age range with an equitable and participatory learning experience and environment that
best corresponds to their requirements and preferences.”
Inclusion and mainstreaming can often get confused for being the same thing. However,
there are specific differences between the two. Students who are mainstreamed spend a certain
portion of their day in the special education classroom. The focus of inclusion is to keep students
in the general classroom for the majority of the day (Schultz, 2001). According to Stubbs (2008),
an inclusive education is described as:
A wide range of strategies, activities and processes that seek to make a reality of the
universal right to quality, relevant and appropriate education. It acknowledges that
learning begins at birth and continues throughout life, and includes learning in the home,
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the community, and in formal, informal and non-formal situations. It seeks to enable
communities, systems and structures to combat discrimination, celebrate diversity,
promote participation and overcome barriers to learning and participation for all people.
All differences according to age, gender, ethnicity, language, health status, economic
status, religion, disability, lifestyle, and other forms of difference are acknowledged and
respected. It is part of a wider strategy promoting inclusive development, with the goal of
creating a world where there is peace, tolerance, sustainable use of resources and social
justice (pg. 8).
Another big difference between mainstreaming and inclusion is the responsibility that
falls on the classroom teacher. For students who are mainstreamed, the general classroom teacher
delivers the primary lesson and the special education teacher consults with them to ensure the
same plans are followed in the special education classroom. For an inclusive setting, the
classroom teacher and special education teacher need to work side by side to implement a variety
of learning activities and strategies within the lesson (Schultz, 2001).
Benefits of Inclusion
Inclusion can make an impact on all students- not just students with disabilities. When
students with disabilities are included in the general classroom, this increases their social skills,
instructional time, group collaboration skills, overall attendance in schools, positive behaviors,
and fosters a sense of belonging. Including special education students teaches other students
patience, kindness, and compassion. To keep students included in the classroom, it is vital that
special education and classroom teachers work together. Both parties need to have good
communication skills and be willing to try new teaching strategies. To make inclusion possible,
they need to find accommodations and modifications that will help provide the most effective
8
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instruction to benefit all students. By doing all of this, inclusion will make school more
enjoyable and meaningful for all parties involved (Baker, 1994).
A few common misconceptions about inclusion can include the following: inclusion will
reduce academic time for nondisabled students, nondisabled children will lose teacher time and
attention, and nondisabled students will learn undesirable behaviors from students with
disabilities (Staub, 1995). When students are included in the general classroom, the assumption
is that:
these students will feel less stigmatized, be better liked and accepted, and will have more
positive self-perceptions, than will students with LD in special education classes. Others
have claimed that full inclusion can avoid the harmful emotional effect of exclusion from
general classroom settings, including loneliness and depression (Wiener, 2004, pg. 20).
Studies were completed and showed that there was no deceleration of academic progress
for students with disabilities in the regular inclusive classroom (Odom, 1984). Shanker (1994)
completed a study to gather details on student attention. Shanker collected data on the total
amount of interruptions to planned instruction. The results showed that there was no effect on
levels of engaged time. They also explained that time lost to interruptions was not very different
from an inclusive classroom to non-inclusive classrooms. Helmsetter (1993) conducted a study
of 166 high school students who were placed in inclusive classrooms in rural, suburban, and
urban areas in Washington. The results showed that these students did not feel their participation
in these inclusive environments caused them to miss any valuable educational experiences
(Helmstetter, 1993).
While there are many benefits for students with disabilities to be included in the regular
classroom, there are also benefits for students without disabilities. Some potential benefits of
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inclusion may include a reduced fear of human differences and being more aware and
understanding of others and disabilities. Another possible benefit of inclusive classrooms is
growth in social cognition, improvements in self-concepts, development of personal principles,
and new friendships (Staub, 1995).
When students are taught in inclusive classrooms, all students become more accepting of
one another and have a less prejudicial view. Hehir (2016, pg. 2) states, “Inclusive education can
provide a range of academic and social benefits for students with disabilities, such as higher
achievement in language and mathematics, improved rates of high school graduation, and more
positive relationships with non-disabled students.” Other benefits of inclusive classrooms include
a better understanding of human differences, increased acceptance and tolerance of others,
improved self-esteem, development of principles, and an increase in friendships created (Hehir,
2016). When students with disabilities are included in the general classroom, teachers develop
skills to support individual strengths and needs of all students in their classroom. Hehir (2016,
pg. 2) states, “As adults, students with disabilities who have been included are more likely to be
enrolled in postsecondary education, and to be employed or living independently.”
A study conducted in 2004 by Bunch & Valeo was shared by Hehir (2016, pg. 3); this
study interviewed elementary students without disabilities from Canada and found that:
Students in inclusive schools had more friendships with students with disabilities and
were more likely to support inclusion when compared to students in non-inclusive
schools. Few of the students in non-inclusive schools were friends with students with
disabilities, while all the elementary students in the inclusive schools were friends with
students with disabilities.
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A second study analyzed 80 students without disabilities from Italy and found that
students who were in contact with students who had Down Syndrome had a more positive view
about people with Down Syndrome compared to students that were not around someone who had
Down Syndrome (Hehir, 2016). A third study mentioned by Hehir, was from 2008 studying
students in 6th to 8th grade in Chile. The study found that students without disabilities who were a
part of inclusive schools displayed less prejudice towards students with disabilities than students
who were not familiar with inclusive classrooms (Sirlopu, 2008).
Drawbacks of Inclusive Classrooms
The biggest issue that comes with inclusive classrooms is the support needed for students
with disabilities. An environment is needed that supports the cognitive and social-emotional
needs of all students (Tkachyk, 2013). Tkachyk (2013) also states that:
Although the intent of inclusive classrooms may be to increase tolerance and acceptance
and send the message that no student should be treated differently because of a disability,
the fact remains that full inclusion will only work if there are enough supports in place
for teachers and students allowing students with learning difficulties to receive the
specialized programming necessary for them to experience success and reach their
greatest potential (pg. 23).
One concern when it comes to inclusive classrooms is the fear that learning will be
impeded by the modifications and accommodations that are required for students who are
included. A second concern is that behaviors may disrupt the general classroom. Lastly, finding
time for teacher training, finding appropriate resources, and finances are all concerns for teachers
who are expected to include all students in their classrooms (Hehir, 2016).
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Self-Contained Special Education Classrooms
Self-contained classrooms occur when a student is removed from the general education
classroom for all academics to work in the special education classroom with a special education
teacher. Students in self-contained classrooms typically work on their own and are not able to
observe positive student role models in this setting. There is also a lower amount of subject
matter discussions in self-contained classrooms because of the decreased number of students.
Research has proven that there were very little academic improvement measures for students in
these specialized self-contained rooms (Lane, 2005).
In self-contained special education classrooms, teachers have reported to see more
behaviors in their classrooms than inclusive classrooms. A few reasonings for this finding,
according to Wiener (2004) include the following:
It is likely that the proximity of positive peer models in the Inclusion classes was a
positive influence on the behavior of the children with LD. It is also possible that children
with LD in Self-Contained classes are labeled as troublemakers in the school. As children
with LD in the Inclusion programs are not so easily identified as being different, they
may not have been so labeled. Finally, children with LD in Self-Contained classes may
be very unhappy about their placement and may have acted out as a result (pg. 29).
Sacks (2008) found two benefits to special education students receiving services in a selfcontained classroom. The first being that a student in special education, with severe emotional
behavior or learning difficulties, who is served in the self-contained classroom will not inhibit
the learning of other students. The second benefit is that students in special education receiving
services in the self-contained room were able to receive larger amounts of instructional time for
intensive individual and small-group assistance.
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When students are placed in self-contained classrooms on alternate curriculums taught by
the special education teacher, general educators do not become prepared to teach diverse learners
in their classrooms. When students were not placed in their least-restrictive environment in
school, Schwarz (p. 10, 2006) states, “Studies show that students with disabilities were
unemployed after high school, went on living with their parents, and had few if any social
relationships. Segregation was being promoted from childhood to adulthood.”
Mainstreaming
Mainstreaming began when Public Law 94-142 called for special education students to be
placed in the least restrictive environment. At the time, most students on IEPs were being taught
in self-contained rooms. Advocates for students with disabilities argued that the rules stated in
Public Law 94-142 were not being followed (Yell, Rogers, & Rogers 1998). According to
Spence (2010, pg. 18), “Mainstreaming is a term that refers to the practice of educating students
with disabilities in a regular education classroom during specified portions of the school day.”
Mainstreaming is different from self-containing because students do not spend the entire day in
the special education classroom. Students who are mainstreamed spend part of their day in the
special education classroom and the other part in the general classroom.
There are benefits to mainstreaming students instead of spending their full day in a selfcontained classroom. Mainstreaming students has shown to be more academically effective for
students and helped to build confidence in students when they were included in the general
classroom (National Research Center on Learning Disabilities [NRCLD], n.d.). This practice has
helped to increase social skills in special education students. It also helped them to have a
stronger world knowledge and helped them feel like a part of the classroom (Wolfberg, 1999).
The benefits of mainstreaming are not only for special education students. There are also benefits

13

INCLUSIVE CLASSROOMS: THE IMPORTANCE
for regular education students. Teachers felt that mainstreaming students in the general education
classroom helped to teach all students tolerance and understanding of students who are different
from them. This helps to prepare all students for the outside world (Suomi, 2003).
While there are advantages to mainstreaming students, there are also disadvantages.
Disadvantages include students feeling socially rejected by their peers, students feeling a sense
of embarrassment for not being present in the classroom all day, and regular education teachers
not having the necessary tools or education to teach special education students in the general
classroom setting. Teachers not having the necessary background knowledge or skills to educate
special education students appeared to be the biggest factor that led to more classroom
disruptions and less effective lessons (Suomi, 2003).
Importance of Inclusion
Inclusion is a desirable learning environment for special education students. A group of
twenty different studies with nearly 4659 students that took a deeper look into the different
learning perceptions, completed by Klinger and Vaughn (1999) found that, in the group of
students completing the study, 760 students had high incidence disabilities. The studies revealed
that students with disabilities wanted to learn the same material, use the same books, and enjoyed
the same homework and grading practices as their non-disabled peers.
Fitch (1995) studied the impact that inclusion can have on special education students. For
this research, interviews were conducted with students and teachers. The questions were formed
around finding out how students felt about their current placement, and how they viewed
themselves because of their placement. Fitch found that students were more confident in
themselves and felt more hopeful when they were included in the general classroom. For the
students who were not included, they felt as if they did not belong and lacked confidence. They
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admitted feeling embarrassed and ashamed of themselves for having to leave their classroom
(Fitch, 1995). This study proves that students want to be included with their peers, and they are
more comfortable being included versus pulled out to a separate room.
A study including students with profound and multiple disabilities was completed
comparing the behavior states and social communication activities. The study included eight
different students in a self-contained classroom. All students had the following: sensory
impairments, severe motor weakness, no verbal abilities, dependence on others, and lacked an
engagement with the environment. In the study, they found that in the general classroom, these
students were typically in the active, awake, and alert state for a larger portion of the day. They
found that these students had a larger amount of communicative involvement by students in the
general classroom vs. in a separate classroom (Westling, 2017). Westling showed that there are
more social opportunities in the general classroom and that it might be easier to keep students
engaged in the general classroom.
Special Education Services
Special education should be seen as a set of services rather than a place. The purpose of
the special education services is to support learners in achieving a general education. Giving
students support in the classroom provides individualization for them and helps make the
classroom more differentiated for everyone. Learning for all students improves as teachers use
more techniques and tools in their classrooms. (Schwarz, 2006)
Special education supports are services, situations, or strategies that might be helpful and
beneficial to students. It is up to each IEP team to decide what supports will fit best for each
student. There are a variety of supports that can be offered. A few examples include alternate
curriculum, test support, behavior management, technology support, small group instruction,
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curriculum modifications, alternate seating arrangement, attendance monitoring, inclusion
support, and many more. There are also services that can be provided to a student once they
qualify for special education. These services can include transportation to and from school,
counseling, physical therapy, occupational therapy, and speech language therapy (Watson,
2019).
Teacher’s Role
To create an inclusive classroom environment, all teachers need to consider the
components of what a supportive environment looks like, adaptations that will help students to
be successful learners, and what a teacher’s role and responsibilities are in the classroom
(Saskatchewan, 2019). IDEA 97 requires that students with disabilities be educated in their least
restrictive environment, which means to be included with children without disabilities to the
fullest extent that is appropriate. It also requires that students are only to be removed and taught
in a separate classroom when they cannot receive an appropriate education in their general
classroom because of the severity of their disability (Patterson, 2005). Saskatchewan (pg. 3,
2019) states that an inclusive learning environment is, “a welcoming, accepting and affirming
environment where all students have equitable access to barrier-free learning experiences.”
The classroom environment contributes to the overall success of inclusive practices.
Santos (2016, pg. 950) states, “The climate in the classroom is one of the determining factors in
the development of the inclusive practices. The creation and maintenance of a socio-emotional
climate in which all students can feel psychologically safe, valued and accepted, ensure active
involvement and sense of belonging is therefore a sine qua non condition for the successful
development of any inclusive practice.” A healthy classroom environment helps to promote
communication and social skills (Santos, 2016).
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Teacher efficacy and motivation can impact positive teaching behavior, which also
affects the students’ engagement and learning outcomes. Two skills that are also very important
when considering an inclusive classroom are competence and efficacy. Effective inclusive
classrooms include teachers that are able to individualize education, facilitate learning, and
achievement of all students. To build on that, teachers that understand the worth of a diverse
classroom and are willing to support all learners, have more successful outcomes. Differentiation
and learner involvement are seen as key elements of teacher competence (Cate, 2018).
Teachers need to work together and collaborate with one another to help find methods of
inclusion that work for them. When teachers use a collaborative approach, this helps to create
opportunities to problem solve, share ideas, offer advice, plan for instruction or supports, and
reflect. As a collaborative team, classroom teachers can assist by helping to plan for the class and
each individual student, evaluate student progress, discuss adaptations or accommodations that
should be implemented, and offer suggestions about student’s characteristics or behaviors
(Saskatchewan, 2019).
Educational assistants or paraprofessionals can also be a great support in the inclusive
classrooms. Paraprofessionals or educational assistants are not certified teachers. Vierstra (2014)
states that paraprofessionals are “credentialed education professionals who work alongside and
under the direction of a certified teacher or school professional.” They provide instructional and
behavioral support to students in and out of the classroom. They can work alongside students
who have disabilities in the special education classroom or general education classroom.
(Vierstra, 2014). When educational assistants are utilized in the classroom it is important for
teachers to communicate with them and share their philosophy and procedures. They should also
assist in creating educational assistants’ schedules and responsibilities (Saskatchewan, 2019).

17

INCLUSIVE CLASSROOMS: THE IMPORTANCE
Teacher Preparation
Many students with learning disabilities are being educated in the regular classroom than
in a resource room thanks to the recent shift of policy promoting inclusion. Because of this, the
classroom teachers now have more responsibility. According to Gottfried (2020), “Students with
learning disabilities make up the largest proportion of students with disabilities who have been
part of these inclusion practices—that is, being moved into the general education classroom and
taught by general education teachers (pg. 2).” As a result of this, students with learning
disabilities are the ones seeing the greatest shift back into the classroom. (Gottfried, 2020).
While inclusion has received more attention and focus in the last 25 years, teacher
preparation courses are not keeping up with the current trends regarding inclusion. The time to
address this is during teacher preparation courses in order to prepare new teachers to enter the
classroom with the necessary skills to fully include students with disabilities. Gottfried (2020)
states that, “If new general education teachers’ training and eventual instructional practices could
be changed with regard to educating SWLDs (Students with learning disabilities), the number of
students succeeding in general education classroom settings might increase over time (pg. 4).”
Teacher training for inclusion is now more important than ever. Currently, there is not a
large amount of attention paid to whether general education teachers are prepared to teach
students with disabilities. This can become an issue because teachers of inclusive classrooms
need to be prepared to change instructional practices and delivery methods to meet the needs of
all students (Gottfried, 2020). According to Shade (2001), “Teacher education for general
educators must present and assess knowledge and examples of differentiated instruction, then
promote the necessary individual adaptation methods and practice opportunities in these skills”
(pg. 40). At Pennsylvania State University, a course was created specifically to prepare pre-

18

INCLUSIVE CLASSROOMS: THE IMPORTANCE
service teachers for inclusion and collaboration with other teachers. The class included field
experience and was created for students majoring in elementary education and special education.
McHatton (2016) describes the flow of the class by saying:
We begin by providing a brief overview of the literature on in-service and pre-service
teachers’ attitudes toward and perceptions of inclusion followed by the theoretical
framework guiding this study. Next, we share information to contextualize the study,
describe the procedures for data collection, and report our findings. We close with a
discussion on our findings, including implications for teacher preparation and suggestions
for future research.” (pg. 187)
Pre-service teachers complete a wide variety of coursework and study multiple content
topics while pursuing their degree. While knowledge of classroom management proves to help
prepare teachers for their first year of teaching, other coursework may be seeing a change in the
future. In order to support inclusive classrooms, all teachers will need to learn more about the
inclusive environment. This would involve coursework for all teachers in diverse learning,
behaviors, and managing challenges in an inclusive environment.
It is important for teachers and teacher trainers to note that there is not one right or wrong
way to educate students. General education teachers need to have an understanding of diverse
learning strategies and special education teachers need to understand the general curriculum. On
top of that, all teachers need to be well educated in collaboration, openness to new ideas,
knowledge of curriculum, differentiated instruction, co-teaching, planning, and a zero-rejection
policy. Schwarz (pg. 18, 2006) reminds us that, “One introductory college course dealing with
learners with disabilities is not nearly enough preparation for a general educator.” The general
and special education practices need to come together to meet the needs of all students.
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Views on Inclusion
Special education should be seen as a set of services rather than a place for students to go.
It is much easier for one teacher to change their instructional practices vs. changing their
students’ minds or bodies. These changes in instruction not only benefit that student, but the
entire class. According to Ferri (2015, pg. 17), “In the U.S., a student is considered included if
he/she spends 80% of the school day in a general education classroom.”
Pre-service teachers supplement their instruction with field experience. Their field
experience can include observations, assisting, and student teaching. During this time, they may
learn new instructional practices, learn how to serve diverse learners, classroom management
practices, etc. The first experience some teachers have on including students with learning
disabilities in the classroom is typically during their student teaching period. How teachers
handle this experience, or are instructed to handle the situation, will likely influence their view of
inclusion, and their responsibility to it (Ronfeldt, 2012).
Teacher attitudes are one of the most important factors in determining whether inclusion
will be successful. Most teachers have positive attitudes toward inclusion, but report a need for
more planning time, more training on the topic of inclusive teaching, and added resources.
Administrative backing and encouragement towards collaborative efforts can also impact
attitudes towards inclusive environments (Mastropieri, 2010).
Academic Achievement
Today, more students than ever are being included with their peers in the regular
classroom setting. There also seems to be an increased access to curriculum, instruction, and
assessment measures resulting in higher student outcomes for students with disabilities (Villa,
2005). Research has suggested that inclusion had a high rate of acceptance among teachers but
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there is very little qualitative data to back up the acceptance (Mastropieri, 2004). Most of the
research completed has been focused on the general education and special education teacher
experiences working together in the inclusive classroom. This also includes methods of
inclusion, teacher perceptions, and teacher beliefs on inclusive practices (Neugebauer, 2008).
Diversity
Including diversity is important in education when considering student demographics,
staffing, and lessons. Many educational benefits arise when introducing racial or cultural
differences in classrooms. There are many different ideas as to why diversity is key in
classrooms and school districts. The first one being the new perspectives it can bring into a
classroom. Students of different backgrounds, races, genders, etc. bring different insights into
their classrooms. According to Western Governors University (2020), “It can add well-rounded
views and can help students learn more from each other.” Another benefit of diversity is
improved learning outcomes for students. Research has shown that diverse groups are better at
solving problems and work more efficiently. Students tend to feel safer and more confident in
diverse learning environments, because it teaches students to be empathetic and less prejudiced.
Self-efficacy is also improved when teachers include diversity in curriculum. Lastly, diversity
prepares students for their future. Diverse classroom helps to teach students the importance of
kindness and respect for all cultures (Western Governors University, 2020).
The inclusive movement has changed the way our classrooms are structured and taught
today. Wade (2000, pg. 3) states, “Students in today’s increasingly diverse classrooms differ in
language, culture, experiences, background knowledge, talents, interests, and cognitive ability.”
According to Milner, (2010, pg. 300) “it is important for teachers to manage diverse classrooms
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by understanding students’ interests and relationships, fostering their development and growth,
and creating a community to help them learn to love learning and to feel connected to society.”
People need to be educated on diversity. It is never too early or late to learn from others
who are different from yourself. When children are exposed to diversity at a young age, they
become more familiar with it. According to Schwarz (p. 2, 2006), “Diversity education is best
delivered when students are very young. Nevertheless, education can move mountains at any
age.”
Classroom Management
Effective inclusive classrooms include teachers that are able to individualize education,
facilitate learning, and achievement of all students. To build on that, teachers that understand the
worth of a diverse classroom and are willing to support all learners, have more successful
outcomes. Differentiation and learner involvement are seen as key elements of teacher
competence (Cate, 2018).
Maslow’s research on hierarchy of needs has played a role in classroom management. In
his theory, he feels that if student’s individual needs are met, this will decrease behaviors and
increase learning opportunities. In return, this will also decrease the teacher burnout ratio. For
some students, this might be being fed at school or giving that extra attention to certain students
(Adeyemo, 2012).
Classroom management is the process of designing and preserving any setting that people
work in groups towards a common goal. It can also be the controlling or skill of dealing with
others in different situations. In a classroom, proper managing is the process of implementing
classroom lessons that run smoothly regardless of other’s disruptive behavior (Adeyemo, 2012).
The purpose of classroom management is to provide students with more learning opportunities.
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In order for this to happen, a teacher needs to organize the students, time, and materials correctly
so learning can take place.
A well-managed classroom is very important at school. It can give students an exciting
experience and endless learning opportunities. There will always be bad behaviors in a
classroom, but good classroom management strategies can help limit their outbursts. Teachers
need to get all students engaged in the learning process, and quickly intervene before they an
outburst occurs.
Collaboration
In a collaborative working environment, special education teachers and general education
teachers bring their individual skills, training, and perspective to their group. In order to have
successful collaboration, all teachers need to be committed to working together. Time, support,
necessary resources, and monitoring are all important aspects of group collaboration. The main
issue teachers run into is that there is not enough time to effectively collaborate all important
components of inclusion (Ripley, 1997).
For inclusion to be successful, teachers need a specific time set aside to work together
and collaborate during the week. Ripley (1997) states, “Co-planning must take place at least once
a week.” Teachers must be provided with planning sessions in order to plan for all students. This
will provide teachers with the time needed to plan, review student progress, evaluate students,
and implement new strategies for students.
Teachers must differentiate instruction to meet the needs of all students; when students
with special needs are incorporated into the classroom, the need for differentiation becomes even
greater. The purpose of inclusion is to provide education for all students with disabilities in the
least restrictive environment. Differentiated instruction can help the lower-level learners take
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pride in their work. Their work will be at their level, which will make school more enjoyable for
them. Patterson (2009) wrote that students are more likely to complete their work, pay attention,
and get better grades when teachers differentiate their instruction to meet the needs of their
students.
Successful planning of inclusion includes all teachers, paraprofessionals, parents,
administration, and any related service personnel to meet and decide what is best for the student.
At this time, it is also important for special education and classroom teachers to discuss how they
plan to work together. They need to decide how grades will factor into the equation and what
accommodations and modifications might be helpful for their students on IEPs. It is important
for these teachers to remain patient and flexible once the school year starts (Roach, 2015).
Collaboration should transpire between teachers and school specialists to ensure students’
needs are being met in the classroom. According to Mastropieri (pg. 27, 2010), “Collaboration
means working jointly with others, willingly cooperating with others, and sharing in goal setting,
problem solving, and goal achievement.” In order for students’ needs to be met and effective
collaboration, teachers need to communicate effectively. Effective collaboration is most likely to
occur if teachers focus on interpersonal skills and speak with a positive attitude (Mastropieri,
2010). Strategies for effective communication include using active listening techniques,
depersonalizing situations, finding common goals, brainstorming ideas and solutions,
summarizing goals and solutions, and following up to monitor student progress.
Theoretical Foundations
Inclusion started with the social contact theory. McKay (2013, pg. 21) explains that
“Contact theory states that contact with people different from oneself will lead to attitude change
if presented under the right conditions.” The theory is said to improve relationships between
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members of minority and majority groups. There are four main points to the social contact
theory. These four points include equal status, cooperation, personal interactions, and support
from authority.
Social interaction is seen as one of the greatest benefits of inclusion. Bonds and
friendships are formed, which allow kids to understand diversity in ways that books and lectures
are unable to do. By learning how to interact first-hand in the classroom, students learn to
understand and interact with others who do not think or act the same way they do. All students
benefit from interacting and socializing with different people. Including students with disabilities
into the classroom benefits the students but it also benefits teachers. Inclusion forces teachers to
get outside of their comfort zones and learn new strategies or techniques, resulting in them
becoming teachers that are more skilled (Fenell, 2013).
Maslow’s research on hierarchy of needs plays a role in classroom management. In his
theory, he feels that if a student’s individual needs are met, this will decrease behaviors and
increase learning opportunities. In return, this will also decrease the teacher burnout ratio. For
some students, this might be being fed at school or giving that extra attention to certain students
(Adeyemo, 2012).The purpose of classroom management is to provide students with more
learning opportunities. In order for this to happen, a teacher needs to organize the students, time,
and materials correctly so learning can take place. A well-managed classroom is very important
at school. It can give students an exciting experience and endless learning opportunities
(Adeyemo, 2012).
The Universal Design for Learning is a framework for teaching and learning helps to give
each student an equal opportunity to be successful in the classroom. The UDL supports learners
with severe disabilities by stating that they should not be defined by their disability, and they
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have a right to access supports to learn. Hartmann (2015, pg. 58) provides more of an insight on
the UDL framework by stating, “When teachers embrace the conceptual shift of the UDL
framework and learner variability, they understand that severe disabilities are part of the natural
diversity that is to be expected and embraced in classrooms.” It also challenges teachers to
explore what happens when curriculum is created to include multiple methods for which students
with disabilities can engage in learning, be resourceful, and show what they know or have
learned (Hartmann, 2015).
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ARTIFACT II
Research Approach
The purpose of this study was to find out how inclusion affects students. Data was
collected on students using progress monitoring scores and IEP goals. Data was collected on
students that were included in the classroom and students that were on an alternate curriculum.
Results were compared to show which group of students made the most progress. The results
show whether a student makes more progress being included in the regular classroom versus
alternate instruction in the resource room.
Research Design
The design of the study includes quantitative research to show if students perform better
on alternate curriculums in the resource room or when they are included in the general
classroom. The data collected was from progress monitoring scores and IEP goal updates. I
compared results of students with disabilities that were included in the general classroom to
students with disabilities who were placed on alternate curriculums to see which group made
more progress.
IEP goals were collected quarterly. When collecting data on IEP goals, there are four
different progress codes used. They include P=Progress, I= insufficient progress to meet goal,
X= not addressed this reporting period, and M=met goal. I noted whether students were making
progress, had met their goals, or if they did not make any progress. I compared how many goals
were met or how much progress was made by students that were included in the classroom
versus students that were on an alternate placement for that subject.
Progress monitoring scores were collected using benchmark scores from two different
programs. DIBELS (Dynamic Indicators of Basic Early Literacy Skills) was used to test and
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monitor reading scores, and Acadience Learning was used to test and monitor math scores. The
reading scores reflect oral reading fluency and word reading fluency. The math scores reflect
content level math problems for each individual student.
Data Collection
Methods of data collection included progress monitoring (DIBELS reading, Acadience
math, and fluency reading) and IEP goal updates. I used progress-monitoring scores to compare
the gains students with disabilities make in comparison to students without disabilities.
Furthermore, I compared the progress of students with disabilities who were included in the
regular classroom versus students that were on alternate curriculums in the resource room. I
hoped to find if there was a discrepancy between students included in the general classroom in
comparison to students on alternate curriculums.
The scores collected were from benchmark test scores. Students were tested in the third
week of school. The benchmark scores were an average of two tests. Two tests (A and B) were
given to the students by the same test administrator. The second round of benchmark scores were
collected in December, before they went on Christmas break.
IEP goal collection was done quarterly to show if students made progress on their goals.
The first quarter goals were documented on October 14, 2021. Second quarter goals were
documented on December 21, 2021.
Role of the Researcher
With these results, my goal is to present my information at professional development
opportunities. While this information can be greatly useful for special education teachers, I
would like to reach more general education teachers. If general education teachers understand the
importance of inclusion and all the benefits that come with it, I hope they would push to include
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more students in their classrooms. I feel the results could be very informative and useful for them
when learning how to work with other teachers to include students with disabilities in their
classroom.
Population
A total sample of 24 students in grades Junior Kindergarten-12 were used to complete the
study. All students attend the same school with an enrollment of 575 total students in grades JK12. Progress monitoring scores were collected on students in grades JK to 5th grade. IEP goal
updates were collected from students in grades 6-12.
Approval from the Institutional Review Board (IRB) of the University of North Dakota
was granted to perform research and use student files. No students’ names were used in the
process. I did not speak with any students throughout the process. I only looked at documents to
secure IEP goal progress and progress monitoring score progress. I did not use any names for the
study or speak with any students. Students will be assigned a number e.g., "Subject 001" instead
of using names. A master coded list was kept separate from the data collection instrument.
Progress Monitoring Scores
Data was collected at the beginning of the school year through the first semester.
Collection began in August and ended in December. Progress monitoring scores used benchmark
scores. Scores were collected and entered by the classroom teacher or title teacher using the
DIBELS Data System for reading scores and Acadience Data Management for math scores.
Data was collected periodically to assist teachers and track student progress throughout
the year. Progress monitoring data helps teachers to decide what interventions and instruction
practices are successful or unsuccessful. The progress monitoring scores can also assist teachers
in deciding which students need extra assistance or interventions throughout the school year.
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Progress Monitoring Data
DIBELS progress monitoring scores and Acadience math scores were collected on
students with disabilities in grades JK (junior kindergarten) to 5th grade. Test scores were
collected from the 2021-2022 school year.
The DIBELS and Acadience benchmark goals are listed in each table to reference. Each
student benchmark goal is highlighted in a specific color to show where each student is
compared to these goals. For Tables 1-4, red means students are well below benchmark, yellow
is below benchmark, green is benchmark, and blue means they are above benchmark. The goal is
for all students to reach benchmark or above benchmark. For students that do not reach
benchmark or above, their progress is continually monitored to ensure progress is being made.
DIBELS benchmark scores were based on a study completed in 2009-2010. The DIBELS
progress monitoring assessments were given to a sample population of 3816 students from
different grades levels and ability levels. The study included students with disabilities (DIBELS,
2010). Acadience benchmark scores were based on studies completed in 2017-2018. The studies
included populations of 537 students in the first study and 542,407 students in the second study.
The study included students who were struggling in math as well as students that were excelling.
(Acadience, 2020)
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Table 1
K-5th Grade Alternate Curriculum Math Benchmark Scores
Student
00000
00004
00005
00008
00009
00010

Benchmark 1 (Fall)
5
18
5
15
11
0

Well Below
Benchmark

Goal
27
17
17
27
27
27

Below Benchmark

Benchmark 2 (Winter)
11
27
21
32
23.5
0

Benchmark

Goal
27
31
31
52
52
52

Above Benchmark

Table 1 shows the findings of students that were placed on an alternate math curriculum
during the fall and winter benchmark testing periods. Scores were collected from six students in
grades Kindergarten through 5th grade. Acadience math assessments were used to collect the
information. Data was collected by the same teacher for both assessments.
Results show that all students made progress or stayed at the same score. There were no
students that showed negative progress. Student 00010 stayed at zero while five other students
made significant progress.
Table 2
K-5th Grade General Classroom Math Benchmark Scores

Student
00001
00002
00003
00006
00013
Well Below
Benchmark

Benchmark 1
(Fall)
3
1
13
39
27

Goal
6
6
13
27
27

Below Benchmark

Benchmark 2
(Winter)
12
8
24
58
78
Benchmark
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Table 2 shows benchmark scores collected on students that were placed in their general
classroom for math instruction. Scores were collected for fall and winter benchmark assessments.
Scores were collected from five students in grades Kindergarten through 5th grade. Acadience
Math assessments were used to collect the data. Assessments were conducted by the same
teacher for the fall and winter benchmark assessments.
The results in Table 2 show that all students made progress. Student 00013 made the
most progress with an improvement of 51 points.
Table 3
JK-5th Grade Alternate Curriculum Reading Benchmark Scores

Student
00000
00001
00002
00004
00005
00006
00010
00024
Well Below
Benchmark

Benchmark 1
(Fall)
0
14
10
35
11
42
34
3

Goal
10
49
49
87
87
103
103
73

Below Benchmark

Benchmark 2
(Winter)
4
14
7
73
19
54
20
8
Benchmark

Goal
21
78
78
121
121
122
122
105
Above Benchmark

Table 3 shows benchmark scores collected on students that were placed on an alternate
curriculum for their reading instruction. Reading instruction for these students occurred in the
special education classroom. Scores were collected for fall and winter benchmark assessments.
The scores were collected from eight students in grades Junior Kindergarten through 5th grade.
DIBELS Reading assessments were used to collect the data. Assessments were conducted by the
same teacher for the fall and winter benchmark assessments.
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The results in Table 3 show that five students made progress. One student (00001) stayed
the same but did not show any negative progress. Two students (00002 & 00010) showed
negative progress.
Table 4
JK- 5th Grade General Classroom Reading Benchmark Scores

Student
00003
00010
00013
00021
00022
00023
Well Below
Benchmark

Benchmark 1
(Fall)
26
82
46
0
1
0

Goal
73
103
103
1
12
1

Below Benchmark

Benchmark 2
(Winter)
32
106
65
2
10
1
Benchmark

Goal
105
122
122
4
17
4
Above Benchmark

Table 4 shows benchmark scores collected on students that were placed in the general
classroom for their reading instruction. Reading instruction occurred in the classroom with their
peers. These students received accommodations and modifications in the general classroom.
Scores were collected for fall and winter benchmark assessments. The scores were collected
from six students in grades Junior Kindergarten through 5th grade. DIBELS Reading assessments
were used to collect the data. Assessments were conducted by the same teacher for the fall and
winter benchmark assessments.
The results in Table 4 show that all six students made positive progress. There were no
negative testing scores.
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Results
When averaging all the math scores together, both areas show growth whether they were
placed on an alternate curriculum or included in the general classroom for instruction. The first
benchmark scores for students receiving their math instruction in the general classroom was an
average of 16.6 points. The average of the second benchmark score was 36 points. On average,
students included in the general classroom for math instruction improved their progress
monitoring scores by 19.4 points.
Students placed on an alternate curriculum improved their score by an average of 10.083
points. The first benchmark scores for students on an alternate curriculum, receiving their
instruction in the special education classroom, was an average of 9 points. The average of the
second benchmark score was 19.083. On average, students on alternative curriculum improved
their progress monitoring scores by 10.083 points.

K-5th Grade Math Progress Monitoring Average Scores
40

36

35
30
25
19.083
20

16.6

15
9
10
5
0
Fall Benchmark

Winter Benchmark

Alternate Curriculum

General Classroom

Figure 1: K-5th Grade Math Progress Monitoring Average Scores
When averaging all the reading scores together, positive growth is shown for both areas.
The first benchmark scores for students receiving their reading instruction in the general
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classroom was an average of 25.83 points. The winter benchmark score was an average of 36
points. This shows that students included in the general classroom improved their progress
monitoring scores by an average of 10.17 points.
Students placed on an alternate curriculum for reading began at an average of 18.625
points at the fall benchmark. The winter benchmark showed an improved average of 24.875
points. This shows an improvement of their scores by an average of 6.25 points.

JK- 5th Grade Reading Progress Monitoring Average Scores
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24.875
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Alternate Curriculum

General Classroom

Figure 2: JK-5th Grade Reading Progress Monitoring Average Scores
Students placed in the general classroom for math instruction improved by an average of
19.4 points, while students placed on an alternate curriculum only improved by 10.083 points.
Students in the general classroom also averaged a higher fall benchmark score than students
placed on an alternate math curriculum. Students who were included in the general classroom
began at an average of 16.6 points, while students placed on an alternate math curriculum began
at an average of 9 points. This data shows that students included in the general classroom
averaged 7.6 points higher than students who were placed on an alternate curriculum.
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Students placed in the general classroom for reading instruction improved by an average
of 10.17 points, while students placed on an alternate curriculum only improved by 6.25 points.
Students in the general classroom also averaged a higher fall benchmark score than students
placed on an alternate reading curriculum. Students who were included in the general classroom,
began at an average of 25.83 points, while students placed on an alternate reading curriculum
began at an average of 18.625 points. This data shows that students included in the general
classroom averaged 7.2 points higher than students who were placed on an alternate curriculum.
Overall results show that students placed in the general classroom made more progress
than students who are placed on alternate curriculums in math and reading.
IEP Goal Data
Data was collected on students receiving special education services during quarter 1 and
quarter 2. Quarter 1 ended on October 14th and quarter 2 ended on December 21st. IEP goal
updates were used to collect the information. Students were separated by those receiving
instruction in the special education classroom and general classroom.
Data was collected using progress codes. The codes include P=Progress, I= insufficient
progress to meet goal, X= not addressed this reporting period, and M=met goal. IEP goal data is
tracked through multiple methods. Examples of data collection can include teacher-made tests,
observations, weekly tests, unit tests, student conferences, work samples, portfolios, oral tests,
data response, etc. Goals are reported to parents with quarterly reports, trimester reports, or
semester reports depending on what is decided upon at the IEP meeting. Goal progress is
checked frequently to measure progress.
IEP goals are created at the annual review or initial IEP meetings. The motive behind
creating goals is to help the student reach reasonable state grade-level standards. The team
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creates a goal or goals that they feel are reasonable for the student to achieve within the next
year. The objective is for that student to meet the goal or goals by the next annual meeting.
However, sometimes students need more time to meet these goals and then these goals will
continue in the next IEP.
An IEP goal should be specific, measurable, attainable, results-orientated, and timebound. The goal needs to be specific in which skill will be addressed, it needs a method of
measuring, and should be realistic. The goal also needs to state how the student will achieve it
and have a certain time frame that student needs to meet it (The Understood Team, 2014). IEP
goals need to be measured by frequency, duration, distance, or accuracy. There also needs to be
an evaluation tool to measure progress. A few examples include written tests, worksheets,
behavior charting, work samples, checklists, and etc (Frontline, 2022).
Table 5
6-12th Grade Alternate Curriculum IEP Goal Updates
Alternate Curriculum
IEP Goals

P

I

X

Quarter 1

8

2

1

Quarter 2

10

M

1

Table 5 shows IEP goal progress for students who were placed on an alternate
curriculum. The results show that in quarter one, students made progress on eight goals; two
goals showed students made an insufficient amount of progress, and one goal was not addressed
for a student. In the second quarter, students showed progress on 10 goals and one goal was not
addressed during this quarter.
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Table 6
6-12th Grade General Classroom IEP Goal Updates

General Classroom
IEP Goals

P

Quarter 1

9

Quarter 2

8

I

X

M

1

Table 6 shows IEP goal progress for students who are included in the general classroom.
The results show that in quarter one, students made progress on nine goals. In the second quarter,
students showed progress on eight goals and one goal was met.
Results show that students made slightly more progress on IEP goals when they were
included in the general classroom. Students that were placed on an alternate curriculum made
progress on 18 goals, showed insufficient progress on two goals, did not address two goals, and
met zero goals in the first and second quarters. Students that were placed in the general
classroom made progress on 17 goals, showed insufficient progress on zero goals, and met one
goal.
Recommendations
To make inclusion possible, all teachers must have classroom management skills.
Teachers should ground disciplinary actions with students based on a solid foundation of care
and concern for them. This will help students to see that their teachers care for them and are not
acting unfair. To do this, teachers need to establish rules and consequences, offer students a
variety of choices, redirect rather than reprimand, and focus on positive behaviors rather than
negative. Teachers should also pay close attention to when bad behaviors occur so they can find
ways to stop them from reoccurring. Some strategies teachers can use in their classroom are
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positive reinforcement, ignoring bad behaviors and encouraging good behaviors, redirecting
students rather than yelling at them, distracting students, taking timeouts, and using a rewards
system (Vijayan, 2016).
The most important thing in the classroom is for students to feel safe. If a student is
overwhelmed by fear, their goals of learning often decrease. Next, teachers need to have clear
rules and expectations for their students. Then they need to communicate them to their students.
The teacher needs to model the behaviors they expect to see from their students. They also need
to be proactive and be able to handle troubles before they come up. Teachers can do this by
walking around the room or finding triggers that may set students off. Good classroom
management skills also include handling mistakes. Teachers should never blame mistakes on
students. Lastly, the biggest motivator in the room needs to be the teacher. If teachers use reallife examples for the students and explain why they are learning a certain subject, students are
more likely to be engaged (Sieberer-Nagler, 2015)
Differentiated Instruction
The practice of understanding how each individual student learns and finding ways to
tailor to this learning style is called differentiating instruction (Lathan, 2022). Differentiated
instruction, according to Tkachyk (2013, pg. 18), “enables students of many abilities to access
curriculum and be successful in achieving the outcomes.” Teachers will need to differentiate
instruction to meet the needs of all students. The purpose of inclusion is to provide education for
all students with disabilities in the least restrictive environment. Differentiated instruction can
help the lower-level learners take pride in their work. Their work will be at their level, which
will make school more enjoyable for them. Patterson (2009) wrote that students are more likely
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to complete their work, pay attention, and get better grades when teachers differentiate to where
they are.
There are four different areas that can be differentiated in classrooms. The four areas are
content, process, products, and learning environment. Content changes the knowledge, skills, or
concept that is taught to the student. The process refers to activities that students participate in to
learn the content. The product is the method of students demonstrating what they have learned.
The fourth and final aspect is the learning environment. Learning environment refers to the
physical space in the classroom and changes made to support learning. Classrooms that are set up
to support and utilize differentiated instruction creates a positive and safe learning environment,
provides opportunity for individual work preferences, helps students understand that everyone
learns differently, and creates clear guidelines for independent work that is coordinated around
each individual student’s needs (Lathan, 2022).
Reflective Teaching
Creating an inclusive environment in a classroom requires some amount of creativity
(Minot, 2019). Markham (1999) states, “teaching reflectively requires the use of intuition,
initiatives, values, and experience during teaching, and exercising judgment about the use of
various teaching and research skills. This results in improved classroom encounters and activities
for students.”
The reflection process is invaluable in education. Reflection is an important part of a preservice teacher education. By reflecting, Minot (2011, pg. 135) tells us that students and teachers
learn to, “take initiative, develop their intuition, and provide opportunities for them to examine
and possibly utilize personal values and assumptions they hold about teaching.” Beyond that,
Minot (2011, pg. 136) also shares that, “there is evidence that teachers exercising reflective
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capabilities leads to creative and innovative approaches to classroom situations and problems. It
also leads to self-understanding and self-improvement and could result in their being better
teachers, thus facilitating necessary changes in ‘self’, others, and the working environment.”
Reflective practices are a great way for teachers to improve their inclusive classroom
environment for all students. Reflective teaching and inclusive teaching methods are connected.
For teachers to teach inclusively:
Teachers must not focus only on students who have been identified as having ‘additional
needs’, but on the learning of all children in the classroom; they should locate problems
in the environment, rather than as deficits in learners; they must concentrate on what is to
be taught (and how) rather than who is to learn it; and they should engage in reflective
responses to addressing any difficulties that students encounter in their learning. (Minot,
2019, pg. 230)
Promoting Inclusion
While some students may be placed in an inclusive classroom, this doesn’t necessarily
mean they feel as if they are a part of that classroom. According to Farmer (2019, pg. 288)
“Students who receive special services may be poorly integrated into the social ecology because
adults responsible for managing the classroom may not be cognizant of how academic,
behavioral, communication, and social domains of functioning interact, nor do they provide the
appropriate social space for learners with diverse needs to fully engage with peers in productive
ways.” For inclusion to be successful, all students need to feel like they are members of the
classroom. Farmer (2019, pg. 291) states that inclusive classrooms should be viewed as,
“everyone’s classroom and everyone has different needs regardless as to whether they are
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identified as general education students, students with disabilities, academically gifted students,
or emergent bilingual students.”
Gabriel (2018) lists five steps that teachers can take to promote an inclusive classroom.
The five steps include promoting a positive classroom climate, embrace students’ diversity,
increase our own cultural competence, encourage interactions between students, and foster
learning communities within the classroom. Teachers can create a positive classroom climate by
creating a welcoming atmosphere for all students, being early to the classroom each day to greet
all students by name, getting to know your students and build relationships with them.
Discussions on diversity can help increase our knowledge of different cultures, religions,
languages, and etc. The more students know about diversity, the more likely they are to accept it.
The same goes for teachers. The more we know about diversity, the more we can share with our
classrooms. Teachers can encourage student interactions and build a community of learners
within their classrooms by giving students opportunities to connect, getting them outside of their
comfort zones, and encourage student participation.
Summary
The findings of the study have proven that students that are in the general classroom
make more progress than students that are placed on an alternate curriculum.
Next chapter, artifact III, contains a needs assessment for teachers to assess and improve
their knowledge of special education. For teachers to successfully include all students in their
classrooms, a basic understanding of special education is required. Teachers need to understand
how to read an IEP in order to know what services students will receive, accommodations and
modifications that are required, and goals the students are working towards.
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All teachers also need to understand the role that collaboration plays in inclusive
classrooms. Teachers need to work together to help all students be successful. If teachers work as
a team, the more likely they will be successful in creating an inclusive environment for the
students.
For general classroom teachers to be effective members of an IEP team, they need to
understand what an IEP is, how the special education process works, and how to implement an
IEP. An understanding of modifications or accommodations can be helpful in the general
classroom because this can be helpful for all students in the classroom. This will also ensure that
students with disabilities are receiving the assistance they need to be successful in the general
classroom.
The more knowledge teachers have about inclusion, the more successful they will be
when it comes to including students with disabilities in their classrooms. The needs assessment
includes information about differentiation instruction, classroom management, behavior
interventions, reflective teaching, technology that supports inclusion and instruction, and coteaching. Differentiated instruction can be helpful for all students in the classroom. This can help
students to grow from where they are and make learning more fun when they are given a variety
of options for an assignment. Classroom management and behavior interventions are important
in inclusive classrooms because there needs to be limited distractions and structure in
classrooms. Reflective teaching is helpful for all teachers to improve their instruction.
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ARTIFACT III
Purpose of the Study
This study was completed to gain a better understanding of inclusion. The purpose was to
see whether students with disabilities progressed more from being included in the general
classroom with their peers or pulled out to the resource room and placed on an alternate
curriculum.
Inclusive Classroom Needs Assessment
The purpose of the needs assessment is for teachers to gain some insight on their
knowledge of special education. While there are many teachers at the pre-service level needing
to learn more about inclusive classrooms, there are also teachers already teaching in the field
who could benefit from professional development opportunities to enhance their knowledge of
inclusive classrooms. The needs assessment shown below provides an opportunity for teachers to
assess themselves privately and learn where their areas of strengths of weaknesses are. For areas
of weakness, there is information on each topic to help improve these areas of weakness.
The needs assessment would be given to teachers and they would have the opportunity to
go through and decide where they need extra assistance. Teachers can mark whether there is
some need for extra training or no need on the areas listed below. After completing the
document, teachers will return to administration, which will allow for them to choose appropriate
professional development opportunities that would benefit their staff and students.
There are different handouts shown throughout the needs assessment section. There is
basic information for teachers about each topic area and handouts that will be offered for
teachers to take.
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In order to effectively include students with disabilities in my class/school, I need the
following information:

Inclusive Classroom Needs Assessment
Topics

No Need

Foundations
Philosophy and Principles of Inclusion
Collaborative Relationships
Creating an Inclusive Environment
Special Education Process
Eligibility Process
IEP Process
Least Restrictive Environment (LRE)
Accommodations/Modifications
Inclusive Practices
Differentiated Instruction
Classroom Management
Reflective Teaching
Co-Teaching
Technology to Support Instruction
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Please indicate your position:
______Administrator
_____ Guidance Counselor
_____ Related Service Provider
_____ Director

______ Paraprofessional
______ General Education Teacher
______ Special Education Teacher
______ Other

Please indicate your level:
_____ Preschool
_____ Elementary
_____ Middle School

_______ High School
_______ Multiple Grade Levels
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Foundations
An inclusive education is when all students, regardless of any challenges they might
have, are included in an age-appropriate general classroom where they have access to quality
instruction, supports, and interventions (McManis, 2022).
Philosophy and Principles of Inclusion
The term inclusion means to include all. According to Roach (1995, pg. 295) the term
inclusion means, “The practice of serving students with a full range of abilities and disabilities in
the general education classroom – with appropriate in-class support.” This statement means that
students with disabilities will also be included in the regular classroom, with support from the
special education teacher.
There is no question that inclusion has been a controversial topic. Artiles (2016, pg. 3)
writes, “Inclusive education has provoked contradictory responses from professionals,
researchers, and politicians.” In the past, special education students were pulled from the
classroom to be taught in a separate classroom. These students were pulled from their regular
classroom in an attempt to catch them up to their classmates. Teachers quickly found out that
students taught in segregated classrooms only fell farther behind (National, 2020).
Special education has changed for the better over the past decades by creating more
inclusive environments in the general classrooms. In the past, special education students were
pulled from the classroom to be taught in a separate classroom on alternate curriculums. These
students were pulled from their regular classroom in an attempt to catch them up to their
classmates. The National Catholic Board (2020) states that, “Teachers quickly found out that
students taught in segregated classrooms only fell farther behind.” The fight now is to transition
students back into the classroom.
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Inclusion is a great way to make all students feel included and teach social skills. On top
of that, it teaches all students to be respectful, caring, and empathetic of others. Klinger and
Vaughn (1999) discovered that all students understood that everyone learns differently, so they
need teachers that are willing to be flexible and try different things. Most students appreciated
when teachers would slow down instruction when it was necessary.
Collaboration
In a collaborative working environment, special education teachers and general education
teachers bring their individual skills, training, and perspective to their group. In order to have
successful collaboration, all teachers need to be committed to working together. Time, support,
necessary resources, and monitoring are all important aspects of group collaboration. The main
issue teachers run into is that there is not enough time (Ripley, 1997).
Teachers need a specific time set aside to work together and collaborate during the week.
Ripley, S. (1997) states, “Co-planning must take place at least once a week.” Teachers must be
provided with planning sessions in order to plan for all students. This will provide teachers with
the time needed to plan, review student progress, evaluate students, and implement new
strategies for students.
Teachers must differentiate instruction to meet the needs of all students. The purpose of
inclusion is to provide education for all students with disabilities in the least restrictive
environment. Differentiated instruction can help the lower-level learners take pride in their work.
Their work will be at their level, which will make school more enjoyable for them. Patterson
(2009) wrote that students are more likely to complete their work, pay attention, and get better
grades when teachers differentiate to where they are.
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Successful planning of inclusion includes all teachers, paraprofessionals, parents,
administration, and any related service personnel to meet and decide what is best for the student.
At this time, it is also important for special education and classroom teachers to discuss how they
plan to work together. They need to decide how grades will factor into the equation, and what
accommodations and modifications might be helpful for their students on (Individualized
Education Plan) IEP’s. It is important for these teachers to remain patient and flexible once the
school year start (Roach, 2015).
Collaboration should transpire between teachers and school specialists to ensure students’
needs are being met in the classroom. According to Mastropieri (pg. 27, 2010), “Collaboration
means working jointly with others, willingly cooperating with others, and sharing in goal setting,
problem solving, and goal achievement.” For students’ needs to be met and effective
collaboration, teachers need to communicate effectively. Effective collaboration is most likely to
occur if teachers focus on interpersonal skills and speak with a positive attitude (Mastropieri,
2010).
Strategies for effective communication include using active listening techniques,
depersonalizing situations, finding common goals, brainstorming ideas and solutions,
summarizing goals and solutions, and following up to monitor student progress.
Creating an Inclusive Environment
While some students may be placed in an inclusive classroom, this doesn’t necessarily
mean they feel as if they are a part of that classroom. According to Farmer, (2019, pg. 288)
“Students who receive special services may be poorly integrated into the social ecology because
adults responsible for managing the classroom may not be cognizant of how academic,
behavioral, communication, and social domains of functioning interact, nor do they provide the
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appropriate social space for learners with diverse needs to fully engage with peers in productive
ways.” For inclusion to be successful, all students need to feel like they are members of the
classroom. Farmer (2019, pg. 291) states that inclusive classrooms should be viewed as,
“everyone’s classroom and everyone has different needs regardless as to whether they are
identified as general education students, students with disabilities, academically gifted students,
or emergent bilingual students.
Eredics (2014) shares what inclusion looks like in a classroom on her websitehttp://www.theinclusiveclass.com/2014/09/is-it-inclusion.html. Eredics created a chart that gives
specific examples of what is inclusion in the general classroom and what is not considered
inclusion.
Special Education Process
If you suspect that your child or student may have a disability, the first step is to request
an evaluation. This request can be completed by parents or staff. The parents need to agree in
order to complete the evaluation. After parental consent is received, an evaluation is completed,
and an eligibility decision is made. If it decided that a student is eligible to receive services and
parental consent is received for them to receive services, an IEP is developed and a meeting is
held.
Eligibility Process
The Lake Oswego School District shared the flowchart on the next page to outline the special
education referral process.
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IEP Process
An Individualized Education Plan (IEP) is developed by a team including school staff
and the child’s parents. After an evaluation is completed, if it is determined that a child meets the
qualifications for a certain disability, an IEP meeting will be held within 30 calendar days. If the
student qualifies for special education and the parents agree to services, the team meets annually
to review the IEP information or every three years to discuss evaluation results. During these
meetings, the team will meet to discuss annual goals for the student, progress they are making,
and make changes to the IEP to best serve the student (Center for Parent Information and
Resources).
On the next page is a flowchart created by the University of North Carolina that outlines
the IEP process. Phase one begins with recognition, where a teacher or parent may start to notice
signs of a disability. The next phase, phase two, is the pre-referral. At that step, teachers try
specific interventions to see if they are successful or if the student does not make any progress.
Next is phase three, the referral. This is where students are referred to special education, the next
phase is the evaluation. This is where the student is tested, with the parent’s permission. This
will help to decide whether this student qualifies for special education. If the student does
qualify, the IEP process begins. The IEP team meets to develop an IEP for the student. The IEP
team includes the parents, teachers, all members who completed the evaluations, and anyone else
that parents or teachers feel would be beneficial to invite. Once the team meets, they create an
IEP for this student, and everyone will sign the document. After the document is signed, the IEP
is implemented. Changes can be made at any time to the IEP, with parent permission. The team
will meet yearly to discuss student progress and make any other changes they feel are necessary
for student success.
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Once a student is identified as having a disability, an IEP will be created. The IEP must
include a student’s present levels of performance, annual goals, services that student will receive,
modifications or supports, accommodations, and transition planning if the student is over 16
years of age.
The present levels in an IEP explain how the student is currently doing in each area they
receive services in. Annual goals are current goals the student is working towards during that
time and an explanation of how these goals will be measured. The services a student receives
lists what areas they will receive services in, duration, and time length. A list of accommodations
and modifications the student will receive in all classes is also included in the IEP. Transition
planning is also included if the student is over 16 years of age. This includes a plan to help
prepare the student for life after high school (Center for Parent Information and Resources).
Least Restrictive Environment
The Least Restrictive Environment (LRE) influences the location where students receive
special education services and how the services are provided to the student. According to Center
for Parent Information & Resources (2021), “LRE refers to the setting where a child with a
disability can receive appropriate education designed to meet his or her educational needs,
alongside peers without disabilities to the maximum extent appropriate.” The LRE is determined
by the IEP team and is discussed each year at the annual review meeting. (Center for Parent
Information & Resources, 2021).
On the next page is a handout created by the Wisconsin Department of Public Instruction
with helpful tips that can be used to determine a student’s LRE.
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Accommodations and Modifications
The chart on the next page was shared by Fivestar (2001). The chart explains the
differences between accommodations and modifications. The following page shares a list of
accommodations for different subject areas that may be useful in the classroom.
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Math Accommodations
Provide math books or activity sheets in large Use manipulatives to move from concrete to
print
abstract
Provide vocabulary/definition cards
Use math charts
Use tactile numbers and signs
Use calculators
Use computational aids
Use a raised number line
Break story problems into smaller steps
Use graphics or illustrations
Reading Accommodations
Use books on tape
Provide larger print materials
Allow use of tape recorders
Use visuals to add meaning
Provide bulleted information
Use audible reading software
Provide graphic organizers
Use small group instruction
Use paired reading and echo reading
Present new vocabulary visually
Exempt from reading aloud before peers
Writing Accommodations
Use a keyboard
Provide a hard copy of class notes
All oral responses
Provide additional time to complete
assignments
Do not penalize for handwriting or spelling
Extra time for writing assignments
errors
Homework Accommodations
Display examples/models
Provide written and verbal directions
Break assignments into smaller segments
Reduce assignment
Give directions in small steps
Give reminders about due dates
Behavior Accommodations
Set clearly defined standards
Use private signals for reminders
Take frequent breaks
Monitor during transitions
Assign a safe place to cool down
Develop a behavior contract
Provide a behavior improvement plan
Include positive reinforcement and incentives
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On the next page is a chart from the South Dakota Department of Education website
sharing what you need to consider when adding accommodations to an IEP. The chart includes
student characteristics, classroom instruction and assessment tasks, and classroom
accommodation policy. This can be helpful when it comes to deciding which accommodations
are necessary or helpful for students.
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Inclusive Practices
To successfully include students with disabilities in the general classroom, steps need to
be taken to ensure they will have the tools and resources needed to be successful in the
classroom. A few different practices teachers can incorporate into their classroom are
differentiating instruction, classroom management tactics, reflective teaching, and co-teaching.
Differentiated Instruction
Differentiated instruction, according to Tkachyk (2013, pg. 18), “enables students of
many abilities to access curriculum and be successful in achieving the outcomes.” Teachers will
need to differentiate instruction to meet the needs of all students. The purpose of inclusion is to
provide education for all students with disabilities in the least restrictive environment.
Differentiated instruction can help the lower-level learners take pride in their work. Their work
will be at their level, which will make school more enjoyable for them. Patterson (2009) wrote
that students are more likely to complete their work, pay attention, and get better grades when
teachers differentiate to where they are.
Carol Tomlinson is an educator and author who believes that there are different ways to
differentiate instruction. She believes you can differentiate through content, process, product,
and learning environment. In order to differentiate content, teachers can provide fewer
vocabulary terms or a different book to read that suits the students reading level. To differentiate
the process, teachers can work with small groups, so the students are given more opportunities
for repeated directions, written directions, or review. The final product can be differentiated by
offering choice of assignment, reducing the number of questions, or methods of presenting
(Model Teaching, 2020).
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On the next page is a document created by Lilmaks on teacherspayteachers that gives
examples of how you might differentiate in your own classroom based on the work of Carol Ann
Tomlinson. It breaks down differentiation by content, process, and product based on readiness,
interest, and learning profile.
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A second document created by Krull (2014) shares how to differentiate by each subject area.
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Classroom Management
Maslow’s research on hierarchy of needs has played a role in classroom management. In
his theory, he feels that if student’s individual needs are met, this will decrease behaviors and
increase learning opportunities. In return, this will also decrease the teacher burnout ratio. For
some students, this might be being fed at school or giving that extra attention to certain students
(Adeyemo, 2012).
Classroom management is the process of designing and preserving any setting that people
work in groups towards a common goal. It can also be the controlling or skill of dealing with
others in different situations. In a classroom, proper managing is the process of implementing
classroom lessons that run smoothly regardless of other’s disruptive behavior (Adeyemo, 2012).
The purpose of classroom management is to provide students with more learning opportunities.
In order for this to happen, a teacher needs to organize the students, time, and materials correctly
so learning can take place.
A well-managed classroom is very important at school. It can provide students with an
exciting experience and endless learning opportunities. Well managed classrooms can help to
limit distracting behaviors or outbursts. Teachers need to get all students engaged in the learning
process, and quickly intervene before an outburst occurs.
There are many different types of classroom management tools. A few ideas below came
from weareteachers.com. A quick google search provides a variety of ideas that can be useful in
a classroom at all different levels. It is up to each individual teacher to find what works for their
classroom.
Digital Marbles- A good choice for teachers that do not have a lot of extra space in their
classrooms. By using a digital chart, they do not have to set up a physical jar in their classroom.
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Once the jar is filled with marbles, the class can be given a pre-determined prize to reward them
for good behavior. If you do not like using marbles, other options are available including
cookies, sundaes, hot chocolate, and etc. This type of activity would be useful for all age levels.
Blurt beans- A classroom management tool to
break students of the habit of blurting out answers during
class. Each student is given a specific number of beans to
start the day. Once a student blurts an answer, a bean is
removed from their pile. At the end of the day, students
place remaining beans in the jar. Once beans reach a level
of a reward, that reward is given. This type of activity
would be best suited for elementary age children but would
work for students of all ages.

Star Bucks- Students are given “Star
Bucks” for positive behaviors. Students collect
star bucks and can turn them in for a prize or
reward of choice. However, if students partake in
certain negative behaviors, they can lose star
bucks. This type of activity can be done at all
levels.
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The following ten classroom management tips come from Teaching in the TonGass:
1- Don’t assume students know the expectation.
2- Give explicit instruction on behavior expectations.
3- Reteach expectations throughout the year.
4- Be consistent with your expectations.
5- Change up your rewards and consequences if necessary.
6- Keep the same routine as often as possible.
7- Minimize opportunities for failure.
8- Reach out for support until you get it.
9- Show them you care be being their teacher, not their friend.
10- Don’t take behavior choices personally.
Reflective Teaching
Creating an inclusive environment in a classroom requires some amount of creativity
(Minot, 2019). Markham (1999,) states, “teaching reflectively requires the use of intuition,
initiatives, values, and experience during teaching, and exercising judgment about the use of
various teaching and research skills. This results in improved classroom encounters and activities
for students.”
The reflection process is invaluable in education. Reflection is an important part of a preservice teacher education. By reflecting, Minot (2011, pg. 135) tells us that students and teachers
learn to, “take initiative, develop their intuition, and provide opportunities for them to examine
and possibly utilize personal values and assumptions they hold about teaching.” Beyond that,
Minot (2011, pgs. 136) also shares that, “there is evidence that teachers exercising reflective
capabilities leads to creative and innovative approaches to classroom situations and problems. It
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also leads to self-understanding and self-improvement and could result in their being better
teachers, thus facilitating necessary changes in ‘self’, others, and the working environment.”
Reflective practices are a great way for teachers to improve their inclusive classroom
environment for all students. Reflective teaching and inclusive teaching methods are connected.
For teachers to teach inclusively:
Teachers must not focus only on students who have been identified as having ‘additional
needs’, but on the learning of all children in the classroom; they should locate problems
in the environment, rather than as deficits in learners; they must concentrate on what is to
be taught (and how) rather than who is to learn it; and they should engage in reflective
responses to addressing any difficulties that students encounter in their learning. Minot
(2019, pg. 230)
According to Renard (2019) “Learning is what your students do in school. But not only
the students are there to learn: the teacher is too. To become a better version of yourself, you
must embrace feedback and criticism and reflect on your own teaching.” Reflection provides an
opportunity or teachers to determine what works for their class and what needs to be changed.
All classes are different, which requires teachers to be flexible, reflect, and learn from their
lessons.
On the next page is a chart shared by Renard (2019) which shares ten ways teachers can
reflect. Renard gives ten different examples of how a teacher can reflect on their own teaching,
these examples include: using exit slips, include a reflection in the lesson plan, using a teacher
reflection survey, adding an extra set of teachers’ eyes, using a reflective journal, videotaping
the lesson, one-minute reflections, checklist, creating a teacher mood board, and creating a best
and worst teacher analyses.
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Co-Teaching
To help special education students be successful in the general education classroom
setting, teachers need to expand on their list of goals, assessments, and instruction to adapt to the
needs of their classroom. The special education and general education teachers need to discuss
the students and their needs. They need to work together, trying a wide range of techniques,
partake in a variety of professional development opportunities, and share materials/resources
(Conderman, 2009). Many teachers may try and co-teach in the general classroom to help meet
all students’ needs. Tobin (2005), observed that, “co-teaching effectively uses the skills and
unique talents of professionals.” While working together in the classroom, the teachers need to
offer differentiated instruction. Another great benefit of co-teaching is that it lowers the student
to teacher ratio in the classroom (Gonzalez, 2022).
In order to get the most out of co-teaching and avoid one teacher standing in the back of
the room observing, clear roles need to be defined. Each teacher should be utilized. Finding an
approach that works is up to each teacher.
On the next page is a chart shared by Gonzalez (2018) that shares some examples of how
co-teaching might look in a classroom. Specific examples are shared on how co-teaching can
take place during a literacy lesson. It lists the components of literacy, description of the literacy
component, co-teaching approach, what it will look like at each phase, teacher’s role, and the
student’s role in the lesson. The different co-teaching approaches include parallel teaching,
alternative teaching, team teaching, and station teaching.

70

INCLUSIVE CLASSROOMS: THE IMPORTANCE

71

INCLUSIVE CLASSROOMS: THE IMPORTANCE
Technology to Support Instruction
Khan Academy Kids- A free app used to help students develop literacy and math skills,
problem solving skills, and language skills. A brain break option is also included. There are two
options allowing students to work independently or in a group.
Class Dojo- An app used to engage students and connect with parents. Class dojo can be
used to track progress and communicate with parents.
SeeSaw- A platform used to collaborate, show learning, take pictures, draw, or record
videos. Teachers can create specific activities for students to partake in.
Blooket- An app used for trivia and review games.
MobyMax- An app used for math, literacy, science, and social studies that includes
adaptive tests, prep for tests, interactive activities, and tools.
Imagine Learning- An app used for language and literacy that helps to personalize
learning and differentiate instruction for each specific student.
Epic Reading- A digital reading platform for students to read books of interest.
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CONCLUSION
Summary of the Study
The purpose of this study was to find out how and if inclusion affects students with
disabilities. Data was collected on students monthly using progress monitoring scores and
quarterly using IEP goals. Data was collected on students with disabilities that were included in
the general classroom and students that were on an alternate curriculum. Results were compared
to show which group of students make the most progress.
The results of progress monitoring scores showed that students with disabilities placed in
the general classroom for instruction made more progress than students that were placed on an
alternate curriculum. On average, students included in the general classroom improved their
progress monitoring scores by 19.4 points in math and 10.17 points in reading. Students placed
on an alternate curriculum only improved their score by an average of 10.083 points in math and
6.25 points in reading.
Data collected from IEP goals showed that students with disabilities made slightly more
progress when they were included in the general classroom. Students that were placed on an
alternate curriculum made progress on 18 goals, showed insufficient progress on two goals, did
not address two goals, and met zero goals in the first and second quarters. Students that were
placed in the general classroom made progress on 17 goals, showed insufficient progress on zero
goals, and met one goal.
Discussion of Findings
Research Question #1- Does inclusion have an impact on the progress students make on their
IEP goals?
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Results showed that students made slightly more progress on IEP goals when they were
included in the general classroom. Students that were placed on an alternate curriculum made
progress on 18 goals, showed insufficient progress on two goals, did not address two goals, and
met zero goals in the first and second quarters. Students that were placed in the general
classroom made progress on 17 goals, showed insufficient progress on zero goals, and met one
goal.
Research Question #2- Do students with disabilities make more progress being included in the
general classroom or when they are pulled out and placed on an alternate curriculum?
Students make more progress when they are included in the general classroom. When
looking at progress monitoring scores, students who were included in the general classroom for
math instruction improved their scores by 9.317 points more than students who were placed on
an alternate math curriculum. Students included in the general classroom for reading instruction
improved by 3.92 points more than students who were placed on an alternate reading curriculum.
When looking at IEP goal progress, students on alternate curriculums showed progress on 90%
of their goals. The students that were included in the general classroom showed progress on
100% of their goals.
Recommendations for Future Research
The study showed that students make more progress when included in the general
classroom with their peers. Recommendations for future research include:
1. Survey all staff members on their views, knowledge, and ability to include students in the
general classroom.
2. Interview students and collect data on where they prefer their instruction and how they
would like to use the resource room.
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3. Do inclusive classrooms benefit all students? If so, how?
Conclusion
Students with disabilities make more progress academically in the general classroom
when teachers successfully include them. Inclusive environments help to create a sense of
belonging. On top of that, they provide opportunities to improve social skills and teach all
students kindness, compassion, and patience. Inclusion teaches all students that everyone learns
differently and that is okay because everyone is capable of learning.
For inclusion to be successful, special education and classroom teachers need to have
good communication skills and work together for the students. The more experience and better
prepared a teacher can be for the inclusive environment will have a positive impact on the
classroom. If more time is spent focusing on diversity and inclusion at the university level to
better prepare teachers for a changing world, this can also increase their chances of having a
positive experience with an inclusive classroom.

75

INCLUSIVE CLASSROOMS: THE IMPORTANCE

APPENDICES

76

INCLUSIVE CLASSROOMS: THE IMPORTANCE
Appendix A
IRB Approval

77

INCLUSIVE CLASSROOMS: THE IMPORTANCE
Appendix B
Study Information Sheet

UNIVERSITY OF NORTH DAKOTA
Institutional Review Board
Study Information Sheet
Researcher’s Name: Tara Jensen
Project Number: IRB-202107-001
Project Title: The Impact of Inclusive Classrooms on All Students
Purpose of this study: The purpose of the study is to gain more information on the benefits of
inclusion for students with disabilities. My hope is to find positives and show the progress they
can make when included in the general classroom.
There is research to support that students with disabilities can learn when included in the
general classroom with the appropriate supports in place, yet students are not always included in
the general classroom. Special education students have been pulled from the classroom to be
taught in a separate classroom. These students were pulled from their regular classroom in an
attempt to catch them up to their classmates. Teachers quickly found out that students taught in
segregated classrooms only fell farther behind (National, 2020).
There are benefits to inclusion for all students with and without disabilities. Inclusion
teaches all students social skills and helps them to feel a part of the class. Klinger and Vaughn
(1999) discovered that all students understood that everyone learns differently, so they need
teachers that are willing to be flexible and try different things. When students are included in the
general classroom, this increases their social skills, instruction time, group collaboration,
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attendance, behaviors, and fosters a sense of belonging. By including special education students,
it teaches other students patience, kindness, and compassion. (Baker, 1994).
If inclusion were to become the norm, teachers would start expecting and preparing for
diversity in their classroom each year. It would encourage them to try new strategies and
implement different plans for the classroom. This would help all students and teachers
understand that everyone is different and learns in their own unique way. It would also help
teachers to hold all students accountable and to a higher standard (Ferri, 2015).
Participation and Rights of Participants: Your decision to participate in this study is
voluntary. Refusal to participate will involve no penalty of loss of benefits to which you would
otherwise be entitled. You are not waiving any legal rights because of agreeing to participate in
this study.
Risks and Potential Discomfort: The only risks are the small inconvenience of time involved in
completing the consent form.
Benefits: There is no compensation. This is important because it will better prepare teachers to
meet the needs of all their students.
Confidentiality: No names will be used in this study. If you have any questions about this
project, or wish to be notified upon completion and communication of the results, please contact
Tara Jensen.
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